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Abstract 
Research on language learning motivation has been augmented in the EFL context which reflects its significance as a socio-
psychological factor in learning English as a foreign language. Due to the meager amount of work done on the issue in Iran, this 
study tries to investigate instrumental and integrative motivation (i.e., motivational orientations) among Iranian undergraduate 
students. It is also aimed to grasp their attitudes towards the target language and the community. Gardner's (1985) 
Attitude/Motivation Test Battery was given to 50 undergraduate students majoring in English Literature at Razi University of 
Kermanshah, Iran. Although it is mostly believed that instrumental motivation is more dominant in academic contexts, the results 
of the study indicate that Iranian EFL learners are both instrumentally and integratively motivated to learn English. The results of 
the study seem to be helpful for EFL teachers and curriculum developers to amend the common trends of ELT in Iran based on 
some realistic outlooks regarding the learners’ motivations. 
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1. Introduction  
Motivation has been broadly accepted by both teachers and researchers as one of the most significant factors that 
influence and affect the rate and success of foreign language learning. The original impetus in foreign (L2) 
motivation research comes from the social psychology because learning the language of another country simply 
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cannot be separated from the learners’ social disposition towards the speech community in question. Lambert (1963) 
has suggested a ‘social psychological model’ in which he has highlighted cognitive factors such as language aptitude 
and affective factors such as attitude and motivation. In his model, he proposes that the extent to which an individual 
successfully acquires a foreign language will depend upon ethnocentric inclinations, attitudes towards the other 
community, orientation towards language learning and motivation. Another forerunner in this field, Gardner (1985), 
explains L2 motivation as “the extent to which a person tries to learn the language because of a desire to do so and 
the satisfaction experienced in this activity”(p. 10). 
 
Motivation in Gardner’s theory does not contain any integrative or instrumental elements. There does exist an 
integrative or instrumental dichotomy in Gardner’s model but this is at the orientation level, and is not part of the 
core motivation component; rather, the two orientations function merely as motivational antecedents that help to 
provoke motivation and direct it towards a set of goals, either with a strong interpersonal quality (integrative) or a 
strong practical quality (instrumental) (Moiinvaziri, 2010). 
 
 This study intends to clarify the extent of Razi University students’ motivation in learning English as a foreign 
language and their differences in instrumental and integrative orientations.  
2. Literature Review  
     The social-psychological implications of second or foreign language acquisition have been discussed different 
perspectives for years and years. The question of whether studying a second or foreign language causes a difference 
in the behavior and attitudes of the learners is very important in the level of proficiency attained as well. To be more 
specific, Gardner (1985, pp. 146-7) focuses on four classes of variables in the Socio-Educational Model that he 
proposed in 1979 and modified several times up to 1985: the social milieu, individual differences, language 
acquisition contexts, and outcomes. The language acquisition process is viewed as involving a particular causal 
interplay of these four types of variables. The variable of individual differences comprises intelligence, language 
aptitude, motivation, and situational anxiety.  
 
Motivation is the chief focus of this study. The concept of motivation is a multi-faceted construct which involves 
effort (motivational intensity), cognitions (desire), affect (attitude), and goal. According to Gardner, attitudes 
involving other ethnic groups and the language learning situation underlie motivation. So, attitudes are not portrayed 
in the model as they are seen as determinants of motivation. According to Ajzen (1988), "an attitude is a disposition 
to respond favorably or unfavorably to an object, person, institution, or event."(p:98) Moreover, motivation is seen 
to be goal-directed, and the goal is to learn the language. One might ask why individuals have this goal, i.e., what is 
their orientation. Orientation is defined as a desire or as an impetus to gain social recognition or economic 
advantages through knowledge of a foreign language. Orientation is divided into two facets, namely instrumental 
and integrative. Instrumental orientation might involve language learning for education, vocational reasons, status 
achievement, personal success, self-enhancement, self-actualization, and so forth. Integrative motivation, on the 
other hand, is social and interpersonal in nature, and may reflect a desire to be like representative members of the 
other language community (Gardner &Lambert, as cited in Baker 1992, p. 32). 
3. Motivation, orientation and second language learning 
A key framework that has driven much of the research on L2 motivation is Gardner's (1985, 1988) Socio-
Educational Model of SLA, in which motivation is conceptualized as a complex of variables, specifically, "the 
combination of effort plus desire to achieve the goal of learning the language plus favorable attitudes towards 
learning the language" (Gardner 1985, p. 10). Motivation is hypothesized to have a direct effect on L2 achievement 
and is itself purportedly influenced by a number of other social-psychological variables. Gardner and his colleagues 
found that integrative motivation, which refers to "a sincere and personal interest in the people and culture 
represented by the other language group” (Lambert, 1974, p. 98), was a more powerful predictor of linguistic 
achievement as it was consistently correlated with L2 linguistic achievement. Instrumental integration, which refers 
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to ”the practical value and advantages of learning a new language” (Lambert, 1974, p. 98), was found to be related 
to L2 linguistic achievement in some studies. One realm where instrumental motivation can prove to be successful is 
in the situation where the learner is provided with no opportunity to use the target language and therefore, no chance 
to interact and communicate with members of the target group (Moiinvaziri, 2010). Lukmani (1972) found that an 
instrumental orientation was more important than an integrative orientation in non-westernized female learners of 
L2 English in Bombay. The social situation helps to determine both what kind of orientation learners have and what 
kind is most important for language learning. Therefore, one concern of this study is to investigate Kermanshahi 
students’ motivational orientation to see if the instrumental orientation was the dominant type of orientation in Iran 
as a country in which there is no chance to use target language or interact with native speakers.  
 
4. English in English Literature Group of Razi University of Kermanshah 
There are four English literature entrances at English Literature Group of Razi University of Kermanshah. There 
are entrances 88, 89, 90 and 91. There is an average of 40 students in each class. The questionnaire was given to 50 
students of these classes, both males and females. It should be mentioned that these 50 students have been chosen 
randomly from those 4 entrances. 
5. Research Question and Hypothesis 
The research question that we are dealing with in this paper is: 
What is the motivational orientation of English Literature students at Razi University? 
Investigations show that in a foreign language context instrumental orientation should have dominance but there was 
no practical work for proving or rejecting this idea among Iranian students. More specifically, the following 
corresponding null hypothesis was formulated for the study: 
H (0):  Students of English Literature at Razi University of Kermanshah are both instrumentally and integratively 
oriented. 
6. Methodology  
6.1. Participants 
In this study a sum of 50 university students (male and female) were selected randomly, sampling from the total 
population of English Literature students of Razi University of Kermanshah (160 students). But why did we choose 
English Literature group?  Firstly, it is the most valid environment for learning English and English Literature in 
Kermanshah.  
Secondly, university students seem to be a better choice for such an investigation because they are already aware of 
the reasons that have led them toward choosing English Literature as their academic major. 
     Table 1. frequency and percentage of participants 
Entrance                                      Frequency                        Percentage  
88                                                     12                  24%  
89                                                     15                   30%  
90                                                     13                  26%  
91                                                     10                                    20%  
Total                                                 50                                    100%  
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6.2. Procedure and Instrumentation 
The Integrative and Instrumental Orientation scales of the original 7-point Likert Scale format of Gardner's 
Attitude/Motivation Test Battery (AMTB) (Gardner, 1985) were adapted to a 5-point scale, ranging from ‘strongly 
agree’ to ‘strongly disagree’. Since the students came from almost the same academic and socio-economic 
backgrounds with approximately the same level of proficiency in English, the questionnaire was administered in the 
second language and respondents were given 5 minutes to complete the questionnaire. 
 
6.3. Design 
In this study, the main focus was on various socio-psychological variables rather than language proficiency levels 
which were not tested. Followings are the variables that were assessed using Likert-scale ranging from agreement to 
disagreement: 
a. Integrative Orientation: The scale includes five items to find out how much the learners learn English with a 
genuine interest to assimilate with the target language, culture ,community, their way of life, literature, etc.; this 
would show their Integrativeness towards the target language. 
b. Instrumental Orientation: On this scale, there are five items and the respondents are asked to measure their 
utilitarian reason for learning English. Is English a help for their profession, academic issues, etc. 
7. Results and Discussion 
Ten statements were adapted to find out the dominant reason for studying a foreign language among 
undergraduate students of English Literature at Razi University of Kermanshah. The raw data was fed into the 
computer and then was analyzed by using SPSS. Descriptive statistics were carried out for all measures involved in 
this study. Comparison between the mean scores of the students of English Literature illustrated that students were 
highly motivated in Q1, Q3, Q5, Q8, Q9, and Q10. Questions two, four, six and seven (Q2, Q4, Q6, Q7) indicated 
the students’ medial motivation and no lack of motivation observed among these ten questions. 
 
     Table 2. mean score of integrative motivation. 
Questions      Mean Score           
Q1: To be more at ease with people who speak 
English 
              4  
Q2: People respect me more if I know English      3.15  
Q3: To meet and converse with more and          
varied people 
4.15  
Q4: To better understand and appreciate the       
English way of life 
            3.4  
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         Table 3. mean score of  instrumental motivation. 
Questions       Mean Score          
Q6: English for getting a good job 3.6  
Q7: My parents stressed the importance of 
English 
2.75  
Q8: English will make me more educated 3.95  
Q9: Read newspapers and magazines in many 
foreign languages 





      
Table 4. desirable level of motivation among the students 
Less desirable  Desirable  Highly desirable 
1 2.3                3.7               5 
 
As it is shown in tables 2, 3 and 4 most of the university students are highly motivated in learning a foreign 
language. 
But in order to answer the research question, statistical method of t-test was done: 
     Table 5. t-test for differences between integrative and instrumental orientations of Razi University students 
Variable         orientation        means          std.         t-test df    N          sig.     
Motivational integrative      3.78 0.47 
 
Orientation     instrumental    3.8 0.66 
 
   0.48          8     
 
  50       0.056 
   
                                  Note: std= standard deviation  
In order to determine this difference among the students' orientations, t-test has been selected and as a result, the 
Null Hypothesis (H0) was confirmed; which means that students of English Literature group of Razi University of 
Kermanshah are both integratively and instrumentally oriented. 
8. Conclusion 
    This study was conducted to probe the motivational orientations of Iranian university students. The findings 
present a picture which establishes that Iranian university students are both instrumentally and integratively 
oriented. This provides a sufficient answer to the research question addressed, its hypothesis, and contradicts the 
opinion of some researchers who believe that in a foreign language situation students are instrumentally or 
integratively oriented. Also, it was shown that students are highly motivated towards learning English. An 
implication of the findings is that motivational orientation of students, as a significant factor, should be considered 
in teaching and learning of a foreign language. 
 
Many teachers believe that by sticking to the language materials and trying to discipline their naughty students, 
they will manage to create a classroom environment that will be conductive to learning. Nevertheless, these teachers 
seem to lose sight of the fact that, unless they accept their students’ personalities and work on those minute details 
that constitute their social and psychological make-up, they will fail to motivate them. Therefore, teachers can 
improve their methods of teaching by considering the domain of motivation. 
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8.1. Suggestion for teachers  
In order to make the language learning process a more motivating experience, instructors need to put a great deal 
of thought into developing programs which maintain student interest and have obtainable short term goals. At 
university level this may include, as suggested by Berwick et al. (1989), any number of foreign exchange programs 
with other universities, overseas "homestay" programs, or any other activities which may help to motivate students 
to improve their target language proficiency. At the secondary school level, and especially in the senior years, this 
task may prove more difficult. For the foreign language teacher this may result in a certain level of frustration due to 
the general lack of interest and commitment by some students. 
Teachers need to create interesting lessons and interesting environments in which the students’ attention is 
gained. This can sometimes be accomplished by the use of teaching strategies which are not often called upon by 
other teachers in subject areas (Moiinvaziri, 2010). Encouraging students to become more active participants in a 
lesson can sometimes assist them to see a purpose for improving their communication skills in the target language. 
Successful communication using the target language should result in students feeling some sense of 
accomplishment. Research in the area suggests L2 achievement strongly affects learner motivation (Strongas cited 
in Ellis, 1997) 
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